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Resumen

La violencia contra las mujeres es un tema que ha resonado a través de los afios y se ha
manifestado al interior del espacio escolar. Asimismo, se ha relacionado con variables como
el sentido de pertenencia, la autoeficacia, el miedo al fracaso y el apoyo emocional parental.
Por tanto, el objetivo de este estudio fue determinar la relacion entre dichas variables. La
muestra estuvo compuesta por 3,826 mujeres y se utilizo el cuestionario de PISA 2018, junto
con indices de escala (variables). Para comprobar el modelo tedrico, se aplico el analisis de
senderos, llegdndose a encontrar relaciones directas del sentido de pertenencia, miedo al
fracaso y apoyo emocional parental con la violencia escolar, asi como una relacion indirecta
de la autoeficacia con la violencia escolar. En conclusion, es importante que las escuelas
tomen en cuenta las variables analizadas para prevenir la violencia escolar contra las mujeres

en el bachillerato.
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Abstract

Violence against women is a topic that has resonated through the years and this has been
manifested within the school space, likewise, it has been related to variables such as the sense
of belonging, self-efficacy, fear of failure and the parental emotional support, therefore, the
objective was to determine the relationship between these variables. It was a sample of 3,826
women; the instrument used was the PISA 2018 questionnaire and scale indices (variables)
were used. To verify the theoretical model, the path analysis was applied, finding direct
relationships between the sense of belonging, fear of failure and parental emotional support
with school violence and an indirect relationship between self-efficacy and school violence.
In conclusion, it is necessary that schools take into account the variables analyzed since they

will be preventing school violence in baccalaureate women.

Keywords: secondary education, school, model, violence.

Resumo

A violéncia contra a mulher é um tema que tem repercutido ao longo dos anos e tem se
manifestado no espago escolar. Da mesma forma, tem sido relacionado a variaveis como o
sentimento de pertencimento, autoeficacia, medo do fracasso e suporte emocional dos pais.
Portanto, o objetivo deste estudo foi determinar a relacdo entre essas variaveis. A amostra foi
composta por 3.826 mulheres e foi utilizado o questionario PISA 2018, juntamente com 0s
indices da escala (variaveis). Para verificar o modelo tedrico, aplicou-se a path analysis,
encontrando relacdes diretas entre o sentimento de pertenca, 0 medo do fracasso e o suporte
emocional parental com a violéncia escolar, bem como uma relacdo indireta entre a
autoeficacia e a violéncia escolar. Em conclusdo, é importante que as escolas levem em
consideracdo as variaveis analisadas para prevenir a violéncia escolar contra a mulher no

ensino médio.
Palavras-chave: ensino médio, escola, modelo, violéncia.
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Introduction

Violence has a complex meaning; however, it has come to be defined as the planned use of
threat or physical force against one or several people, which possibly causes physical and
social deterioration, and also causes many deaths among those who suffer from it (Council
of Europe, n.d.; OPS, n.d.).

Specifically, in Mexico, it is well known that there are contexts of violence that affect the
population, including children and adolescents, and this violence is also manifested in the
educational field (UNICEF, s.f.), being the students themselves who suffer it every day
(UNESCO, 2020) and who experience sequelae in their health, education and well-being
(OMS, 2020).

In this sense, school violence, which has been described as a type of violence originating
from society (Ayala-Carrillo, 2015), is understood as the aggressions carried out inside the
school and also has different dimensions. These dimensions can be psychological, physical
and verbal, just to mention a few (Gobierno de México, 2016).

Therefore, school violence in Mexico has been established as an important area of research
in this space, being precisely the research staff who have discovered its various facets, what
causes it, the actors involved and the problems it triggers (Gonzélez-Medina and Trevifio-
Villarreal, 2019; Saucedo-Ramos and Guzman-Gdémez, 2018).

Regarding this issue, it is a reality that, to a greater or lesser extent, both women and men
can experience violence in schools (UNESCO and UNGEI, 2015). However, women, girls
and adolescents belong to a focused group where a greater impact has been observed in this
regard (Calle et al., 2017; CLADE, 2016; Ruiz-Ramirez and Ayala-Carrillo, 2016). So much
so that in Article 16 of the Ley General de Educacion (2019) in Mexico it has been taken for
granted that the criteria that should guide education itself will have to be based on those
results of scientific progress. Likewise, one must fight, among other things, against violence,
especially that which is deployed against women.

In view of these considerations, it is a priority to address this problem, which is highly
relevant. Hence, in the present work, the variables of sense of belonging, self-efficacy, fear
of failure and parental emotional support and their relationship with school violence in
baccalaureate women are analyzed. Findings that have been described in a similar way in
other documents, but in women and men (Garcés-Prettel et al., 2020; Lazo-Campos, 2017;
UNESCO, 2020; Vallés-Arandiga, 2014).
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In this regard, this research is valuable, since women are rarely considered in works focused
on violence in the youth population (VValdez-Santiago et al., 2013). Likewise, it is important
to analyze the variables in question, since these have been considered and highlighted in the
Ley General de Educacion (2019), from the SEP (2015, 2021) and the INEE (2016). In
addition, by being included and analyzed in a model, it will be contributing to the elimination
of this problem and all the results will have a national scope in baccalaureate.
Here it is also meritorious to emphasize that, although the onset of violence experienced by
girls and women occurs, among other things, for gender reasons (UNODC, 2021), not all the
violence that is deployed against them falls on gender violence (Evangelista-Garcia and
Miranda-Juarez, 2018); a remark that is thrown because in this work violence against women
will be addressed as such.
Therefore, the question arises: What is the relationship between the variables sense of
belonging, self-efficacy, fear of failure and parental emotional support with school violence

in baccalaureate women?

Violence against women
Violence against women has been recognized in Mexico and in the world as one of the most
serious and constant social problems (UNAM, 2016) and as one of the most developed,
tolerated and naturalized violations of human rights that also occurs in against girls and
adolescents (UNODC, 2021).
In this sense, when talking about violence against women, reference is made to the different
behaviors that are harmful to this population group (Huacuz-Elias, 2010) and that include
intimidation or actions that may cause deterioration or psychological suffering, physical or
sexual, and that can manifest both inside and outside the school space (CLADE, 2016; ONU
MUJERES, 2018).
Along these lines, in the world, one in three women has suffered violence during a certain
moment in her life, whereas, in Mexico, it has been two out of three women (UNODC, 2021).
Specifically, and in the educational field, according to data from INEGI (2020), of every 100
women aged 15 or over who attended school in the last year, 8 of them experienced emotional
violence, 6 suffered an attack physical and 11 suffered sexual violence.
Taking these figures as a reference, a systemic problem can be glimpsed in Mexico that has
devastating effects in different areas of both life and society, which is aggravated due to the
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absence of public prevention policies (Lomeli-Garcia, 2020; Save the Children, s.f.). Hence

the importance of acting, since, indisputably, it is a right for girls and women to have a life

free of violence (Secretaria de las Mujeres, 2020).

Sense of belonging and school violence

According to the Real Academia Espafiola (2022a), belonging is the fact of being part, among
other things, of an institution, a group or a community. In addition, this refers to the feeling
of identification that people have with a specific place (Brea, 2014).
Particularly, for Douglas-Willms (2000), the sense of belonging in the school space is the
attachment that the student body has to the educational institution and that includes the
feeling of being admitted and esteemed by the same classmates, colleagues and other
members in said context.
In this regard, more than a decade ago, from the INEE (2006) it was recognized that women
had a more positive sense of school belonging compared to men and it was stated that the
promotion of this feeling was valuable to achieve the integration and recognition of the
person with their school and with their peers.
Regarding the subject, there are few studies that have investigated the relationship between
the sense of belonging to the school and school violence in the academic space (Jiang and
Jiang, 2022), and within these are the carried out by Arslan (2021) and Sanmarco et al.
(2020), who revealed that the very sense of belonging to the educational institution acted as
a protective factor in the face of school violence among young people.
However, Musalem and Castro (2015) pointed out that those school children who had few
friends or friends, who lacked a best friend or friend or a friend or friend who took a defensive
attitude (aspects of the sense of belonging), could suffer bullying. Similarly, Pitsia and
Mazzone (2021) found that higher levels of student school membership were associated with
lower levels of bullying and Han et al. (2021) pointed out that bullying was negatively related
to the sense of belonging in adolescents.

Similarly, from the Ministerio de Educacion y Formacion Profesional (2019) and
based on information from PISA 2018, it was extended that, when the student body felt part
of the school context, there was a lower probability that they would be involved in situations

of conflict.
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Self-efficacy and school violence

Self-efficacy is the ability that human beings possess by feeling capable of directing their
actions towards the achievement of their own goals or to perform a task, based on positive
perceptions (Rossi et al., 2020; SEP, s.f.). Regarding this, those people who have high levels
of self-efficacy adapt better to different life situations (Velasquez-Fernandez, 2009).
Consequently, some authors have pointed out the existence of a relationship between said
self-efficacy and a certain type of school violence, evidence that is scarce, as described by
Guerra et al. (2017), but which is important to analyze.
Kokkinos and Kipritsi (2012) carried out research on basic education students, in which they
revealed that bullying was negatively related to self-efficacy. Likewise, years later, Lazo-
Campos (2017) also carried out a study on high school students, in which he found significant
relationships between violence or bullying and self-efficacy at the academic level.
In agreement with this, Valois et al. (2017) obtained as a result in certain work, among other
things, that being threatened or injured with a weapon inside the school was related to low

emotional self-efficacy in adolescents.

Fear of failure and school violence
Fear is the doubt that one has about what can happen and that it is opposite to what is desired
(Real Academia Espafiola, 2022b), likewise, failure is defined as an unfortunate, unforeseen
and adverse event (Real Academia Espafiola, 2022c). Now, the fear of failure is the way in
which people lead themselves to the effects of failure, which comes to influence their
commitment and motivation (Nakhla, 2019).
In the educational field, some students are afraid of failure, and therefore neglect their studies,
stop trying something and sabotage their chances of success. Therefore, teachers are a key
player in this sense, since they are the ones who guide and remind students that it is possible
to learn from failure when you experience it (Martin, 2012; NSHSS, 2020).
However, specifically, in the results of PISA 2018 it was revealed that in most of the
educational systems in which Mexico was included, women stated that they had a greater
fear of failure than men (OECD, 2018).
In particular, the information described in various investigations indicates that school failure
and violence, as such, are two serious problems that are immersed in schools and that these
are directly related (Alvarez-Garcia et al., 2010; Morcillo -Morcillo, 2012).
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Following this line, in the expressions of Prieto-Quezada and Carrillo-Navarro (2009), the

manifestations of school failure are presented in the memory of those students who

experienced some type of abuse in the educational establishment.

Derived from the review of the literature, an indication has been found that points to the

relationship between school violence and the fear of failure (Morales-Segarra, 2009), hence

the importance of extending said knowledge on this subject in the present work.

Parental emotional support and school violence
Emotions are simple responses that have expressions at the physiological level, these can be
temporary and are a reflection of what the person feels in the face of a certain stimulus they
are facing (Barragan-Estrada and Morales-Martinez, 2014). In addition to this, these
emotions are shaped from the family context (PNUD and SEMS, 2018).
In this regard, mothers and fathers are the central axis and the most influential in the
emotional development of children and adolescents. So much so that when girls and boys
receive parental support, they manifest fewer problems both in their behavior and on an
emotional level (Henao-Ldpez and Garcia-Vesga, 2009; Oliva-Delgado et al., 2002).
However, the emotional support that mothers and fathers provide to their daughters and sons
has been described as the impulse that allows them to achieve a healthy development and
that comes to be a support for what they wish to achieve during their time at school. This
support has been considered necessary for both girls and boys and adolescents, since they are
the ones who need to know that both figures will remain at all times to help them, even when
circumstances go wrong or to provide them with guidance when they need it. Likewise, this
will allow them to learn to solve problems in the absence of their parents (Sanchez and
Davila, 2022).
In addition to the above, the family is a notable entity that impacts the academic context
(Trevifio-Villarreal et al., 2021; Trevifio-Villarreal and Gonzalez-Medina, 2022). In this
sense, it has been observed how the emotional support that mothers and fathers provide to
their daughters and sons is related to school violence, evidence that is scarce but specific. In
this regard, Martinez-Ferrer et al. (2008) reported in a certain work that the support provided
by the father to the adolescent student body (within which emotional support was included)

directly influenced school violence.
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Likewise, Orozco-Vargas et al. (2021) reported in the results of certain research work,
among other things, that a lack of support from mothers and fathers significantly predicted
both school violence and victimization. Similarly, Martinez-Ferrer et al. (2010) made it
known that the lack of parental support was associated with conflictive relationships that
favored rejection among the students.
This information coincides with that reported by UNESCO (2017), where it was revealed
that, in some countries of the world, greater encouragement from the mother and father, as
well as the emotional support they provided, resulted in a lower probability that their
daughters and sons were victimized by students at school.
Regarding this, Diaz-Gémez et al. (2021) noted a relationship between attachment and the
communication that mothers and fathers maintained with their adolescent daughters and sons
and school violence. In other words, the higher the level of perception of affection by the

student body, the lower the probability of being a victim of school violence.

Relationships between variables: sense of belonging, self-efficacy, fear of

failure and parental emotional support

Among other things, the variables described in previous lines have been related in some
works. In this regard, Ruiz-Quiroga (2010) stated that the emotional support provided by the
family generated a feeling of self-efficacy. In addition, Rodriguez-Garcés et al. (2021)
reported that the student body that expressed, among other things, school satisfaction, was
the one who had a profile with a greater sense of belonging. In addition, the attributes that
distinguished this cluster were the perception of family support, high self-esteem, etc.
Freeman et al. (2007) revealed a certain relationship between self-efficacy and the sense of
belonging in students. Specifically, Trujillo and Tanner (2014) reported that both self-
efficacy and the sense of belonging, indicated as affective-level aspects of student learning,
were associated and interacted in an unknown way.

However, Aelenei et al. (2020) stated that in different educational spaces, women
manifested a lower sense of belonging and self-efficacy compared to men.
Finally, from the Ministerio de Educacion y Formacién Profesional (2019) and based on
information derived from PISA 2018, it was announced that the sense of belonging to the

school gave students various positive feelings, including identity and security (this last
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opposite of fear). Also, when this sense of belonging was present, the probability of school
failure was very low.

Based on the above, it can be observed that the aspects in question are associated with school
violence and, ultimately, with each other. Therefore, the general objective of this study is to
determine the relationship between the sense of belonging, self-efficacy, fear of failure and
parental emotional support with school violence in baccalaureate women. These relationships

are reflected in the theoretical model shown in Figure 1.

Figure 1. Theoretical model

Sense of belonging } =I Fear of failure

School violence

| Self-efficacy }: IParentaI emotional support

Source: Prepared by the authors, oncluding information collected from PISA 2018.

Materials and methods

In the present investigation, the variables and the students analyzed were not controlled, so it
was a type of non-experimental study (Hernandez-Sampieri et al., 2018). In addition, it was
observational and the variables of young people were measured at a moment in time; therefore,
it was classified as transversal (Rodriguez and Mendivelso, 2018). Also, the relationship
between the proposed variables was determined, therefore, it was classified as quantitative and
correlational research (Gonzales et al., 2020).

The sample consisted of a total of 3,826 women who were enrolled in baccalaureate in Mexico
during the first semester of 2018 and who were evaluated with the Program for International
Student Assessment (PISA) 2018. Age mean and standard deviation was 15.8 years and 0.3

years, respectively.
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The instrument used was the PISA 2018 questionnaire applied to students, of which some scale

indices (variables) already established in the theoretical framework were used; these variables

and the questions that were used to construct them are shown in Table 1 (OECD, s.f). Table 2

shows a summary of the statistics of each of the variables; positive values indicate that the

students showed greater school violence, self-efficacy and a greater sense of belonging, fear

of failure and parental emotional support. These variables also presented a Mardia coefficient

of 58, therefore, the multivariate normality criterion was met.

Here, it is important to mention that school violence was the one that had the highest amounts

with respect to the other variables, this, in terms of the minimum and maximum values (Table

2); however, on average, said violence was located only above the sense of belonging, ranking

number four.
Table 1. Variables and questions
Variables Questions Likert scale
School violence | During the past 12 months, how often have you had « Never or

the following experiences in school?

e Other students left me out of things on purpose.

e Other students made fun of me.

e | was threatened by other students.

e Other students took away or destroyed things that
belonged to me.

e | got hit or pushed around by other students.

e Other students spread nasty rumours about me.

almost never

e A few times a
year

e A few times a
month
Once a week
or more

Self-efficacy

To what extent do you agree with the following

statements?

e | usually manage one way or another.

e | feel proud that | have accomplished things.

e | feel that | can handle many things at a time.

e My belief in myself gets me through hard times.

e When I’'m in a difficult situation, I can usually find
my way out of it.

Sense of
belonging

To what extent do you agree with the following
statements?

o | feel like an outsider (or left out of things) at school.
¢ | make friends easily at school.

o | feel awkward and out of place in my school.

e Other students seem to like me.

e | feel lonely at school.

Fear of failure

How much do you agree with the following
statements? When | am failing:

e | worry about what others think of me.

e | am afraid that | might not have enough talent.

e Strongly agree

e Agree

e Disagree

e Strongly
disagree
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e This makes me doubt my plans for the future.

Parental To what extent do you agree with the following
emotional statements? My parents:
support e Support my educational efforts and achievements.

e Support me when I am facing difficulties at school.
e Encourage me to be confident.

Source: Prepared by the authors, oncluding information collected from PISA 2018.

Table 2. Variables and questions

Variable Minimum | Maximum | Mean dSta.nd.ar Asymmetry | kurtosis
eviation

School violence -0.782 3.859 0.107 0.948 1.244 0.934

Self-efficacy - 3.168 2.369 0.413 1.049 0.247 -0.220

Sense of belonging - 3.237 2.756 0.009 1.039 0.723 1.577

Fear of failure -1.894 1.891 0.135 0.988 - 0.063 - 0.386

Parental emotional |, ;47 1035 | 0155 | 1.020 0761 | -0.590
support

Source: Prepared by the authors, oncluding information collected from PISA 2018.

To verify the theoretical model, the Path analysis technique was applied to evaluate the
proposed relationships. In addition, the absolute goodness of fit statistics (y/g.l. < 3) (Hair et
al., 1999) and root mean square of the approximation error (RMSEA < 0.05) and the
comparative fit indices CFI > 0.95 and Tucker-Lewis (TLI > 0.95) (Bentler, 1985; Byrne,
2001). Also, the coefficient of determination (R2) of the model was obtained. The results were
considered statistically significant for a p-value < 0.05. Statistical analyzes were carried out
using SPSS 27 and AMOS 27 software.

Results

Figure 2 shows the results of the route analysis, in addition to the statistics: y?/g.l. = 1.558,
RMSEA = 0.000 with a 90% confidence interval (0.000;0.039), CFI =0.999, and TLI =0.998.
In addition, R? = 0.48, that is, fear of failure, sense of belonging, self-efficacy and parental
emotional support explain 48% of the variation in school violence. The values of the statistics

show that the fit of the model is optimal.
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Figure 2. Route analysis results

0.17

-0.14
Sense of belonging | Fear of failure

0.08

0.48

0.27 School violence

-0.13

| Self-efficacy I: 033 I

Parental emotional support
0.21

Source: Prepared by the authors, oncluding information collected from PISA 2018.

The parental emotional support variable had a direct effect on school violence, self-
efficacy and the sense of belonging of -0.13, 0.33 and 0.16, respectively. In other words, most
of the students who had parental emotional support also presented a drop in school violence
and an increase in self-efficacy and the sense of belonging. Parental emotional support also
had an indirect effect on the sense of belonging, fear of failure and school violence of 0.0891,
-0.0349 and -0.0412, respectively. That is, those students who received parental emotional
support presented a better sense of belonging, less fear of failure and a decrease in school
violence.
For its part, self-efficacy had a direct relationship with the sense of belonging of 0.27. That is,
in those students who improved their self-efficacy, their sense of belonging grew. Indirectly,
self-efficacy presented an effect on fear of failure and school violence of -0.0378 and -0.0678.
In other words, the students who had a better level of self-efficacy presented a lower fear of
failure and a decrease in school violence.
However, the sense of belonging had a direct effect on school violence of -0.24 and on the fear
of failure of -0.14. That is, the students who had a greater sense of belonging experienced less
school violence and less fear of failure. Regarding the indirect relationship of the sense of
belonging in school violence, this was -0.0112. In other words, having a better sense of
belonging decreased school violence.

Finally, the fear of failure had a direct relationship of 0.08 in school violence. In other

words, most of the students who had less fear of failure also presented a decrease in school
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violence.

Discussion

With the above, the relationship between the variables sense of belonging, self-efficacy, fear
of failure and parental emotional support with school violence towards women in baccalaureate
is taken for granted.

Specifically, parental emotional support was related to school violence, as described by Diaz-
Gomez et al. (2021), Martinez-Ferrer et al. (2008) and Martinez-Ferrer et al. (2010); likewise,
Orozco-Vargas et al. (2021) noted that lack of parental support was a significant predictor of
school violence and victimization.

In this sense, the information presented by UNESCO (2017) is also coincident, since from here
it came to be addressed that greater parental emotional stimulation resulted in a lower
probability that daughters and sons would experience school violence.

On the other hand, self-efficacy was related to school violence indirectly, this, through fear of
failure. In this sense, in some works reported by other authors, even though they are scarce,
similar relationships between these two variables were revealed directly (Guerra et al., 2017;
Kokkinos and Kipritsi, 2012; Lazo-Campos, 2017). Specifically, Valois et al. (2017) pointed
out that receiving threats or being injured with a weapon at school was related to low self-
efficacy in adolescents.

In addition, the sense of belonging was related to school violence, a novel evidence (Jiang and
Jiang, 2022) and similar to that reported in other works (Han et al., 2021; Ministerio de
Educacién y Formacién Profesional, 2019; Musalem and Castro, 2015).

Specifically, Arslan (2021) and Sanmarco et al. (2020) went so far as to affirm that the sense
of belonging itself operated as a protective factor against school violence and Pitsia and
Mazzone (2021) asserted that the higher the level of school belonging, the lower the level of
bullying.

However, fear of failure was also related to school violence, an equally novel
evidence since in the literature reviewed the information on this relationship is scarce
(Morales-Segarra, 2009).

Finally, in the present work, various relationships were found between the variables parental
emotional support, self-efficacy, sense of belonging and fear of failure, this being similarly
reported by Ruiz-Quiroga (2010), Rodriguez-Garcés et al. (2021), Freeman et al. (2007),
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Trujillo and Tanner (2014), Aelenei et al. (2020) and from the Ministerio de Educacién y
Formacion Profesional (2019) based on information from PISA 2018.

Conclusions

Following this line, the variables aimed at preventing violence against women in
baccalaureate are disclosed below.

Initially, and in what corresponds to parental emotional support, it is relevant that both
mothers and fathers support the efforts and educational achievements of their daughters
during their transit through baccalaureate, likewise, it is notable that they provide support at
times when they come to face difficult situations in the educational establishment, in addition
to encouraging them to have confidence in themselves; such actions will certainly be
preventing school violence.

On the other hand, and with reference to self-efficacy, it is necessary that the students feel
proud for having achieved things, have the conviction that they can handle different situations
at the same time, believe in themselves and that this leads them to overcome moments
difficult, know the way out of an equally difficult situation and can give solutions to aspects
that arise in life. These actions, ultimately, will result in less fear of failure and, consequently,
school violence will be prevented.

However, under the guideline of the sense of belonging, the figures that act as authorities
within the school spaces should carry out actions that are aimed at maintaining both the
integration of the student body and camaraderie, in such a way that the students do not feel
strange or alone in these scenarios, but on the contrary, they feel comfortable, make friends
easily, maintain a harmonious coexistence and feel part of the school.

Finally, in what corresponds to the fear of failure, it is pertinent that baccalaureate
students have a more optimistic vision of life, recognize that failing at something does not
have to be a negative experience, and that, therefore, they should not to worry about what
other people think of them in certain situations, it would also be convenient to point out to
them that they should not be afraid of not having enough talent and to avoid questioning their
plans for the future.

In conclusion and taking into account what has been described, it is irrefutable that the school
violence experienced by baccalaureate women can be prevented, but for this, it is necessary

to forge changes both on a personal level, that is, of the students themselves, and of their
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mothers, fathers and the teaching staff who work in the educational institution; in other
words, the generation of positive changes in regards to their sense of belonging, self-efficacy,
fear of failure and parental emotional support will contribute to the promotion of peaceful

coexistence in the spaces of the educational level analyzed.

Future lines of research
Once it was determined how the proposed variables are related to school violence, the
development of a longitudinal study is proposed, in which the following are developed as
new lines of research in baccalaureate women: 1) socio-emotional skills and their relationship
with school violence and 2) emotional stability and its relationship with school life, among

others.

Limitations
The present investigation focused on women who attended baccalaureate in Mexico,
therefore, one limitation was that the findings are valid only for this population group.
Another limitation was that it was not possible to determine how the proposed variables were
related to school violence according to the type of school system (public or private).

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483



:.f</

' Revista Iberocamericana para la

Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

References

Aelenei, C., Martinot, D., Sicard, A. and Darnon, C. (2020). When an academic culture based
on self-enhancement values undermines female students’ sense of belonging, self-
efficacy, and academic choices. The Journal of Social Psychology, 160(3), 373-3809.
Retrieved from https://doi.org/10.1080/00224545.2019.1675576

Alvarez-Garcia, D., Alvarez, L., NUfiez, J. C., Gonzalez-Castro, P., Gonzéalez-Pienda, J. A.,
Rodriguez, C. y Cerezo, R. (2010). Violencia en los centros educativos y fracaso
academico. Revista Iberoamericana de Psicologia y Salud, 1(2), 139-153. Recuperado
de https://www.redalyc.org/pdf/2451/245116406002.pdf

Arslan, G. (2021). School bullying and youth internalizing and externalizing behaviors: Do
school belonging and school achievement matter? International Journal of Mental
Health and Addiction, 1-18. Retrieved from https://doi.org/10.1007/s11469-021-
00526-x

Ayala-Carrillo, M. del R. (2015). Violencia escolar: un problema complejo. Ra Ximhai,
11(4), 493-509. Recuperado de https://www.redalyc.org/pdf/461/46142596036.pdf

Barragan-Estrada, A. R. y Morales-Martinez, C. I. (2014). Psicologia de las emociones
positivas: generalidades y beneficios. Ensefianza e Investigacion en Psicologia, 19(1),
103-118. Recuperado de https://www.redalyc.org/pdf/292/29232614006.pdf

Bentler, P. M. (1985). Theory and implementation of EQS: A structural equations program.
BMDP Statistical Software.

Brea, L. M. (2014). Factores determinantes del sentido de pertenencia de los estudiantes de
Arquitectura de la Pontificia Universidad Catélica Madre y Maestra, Campus Santo
Tomas de Aquino. (Tesis inédita). Universidad de Murcia, Murcia, Espafia.

Byrne, B. M. (2001). Structural equation modeling with AMOS: Basic concepts,
applications, and programming. Lawrence Erlbaum.

Calle, F., Matos, P. y Orozco, R. (2017). Violencia, escuelas y desempefio educativo. Formas
y consecuencias de ser victima de violencia en la etapa escolar. CIES-PUCP.
Recuperado de
https://cies.org.pe/sites/default/files/investigaciones/violencia_escuelas_y desempeno
_educativo.pdf

CLADE. (2016). Cartilla violencia de género en las escuelas: caminos para su prevencion

y superacion. Autor. Recuperado de https://redclade.org/wp-

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483


https://doi.org/10.1080/00224545.2019.1675576
https://link.springer.com/journal/11469
https://link.springer.com/journal/11469

= e

" Revista Iberoamericana para la
Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

content/uploads/Violencia-de-g%C3%A9nero-en-las-escuelas-caminos-para-su-
prevenci%C3%B3n-y-superaci%C3%B3n.pdf

Council of Europe. (s.f). Paz y violencia. Recuperado de
https://www.coe.int/es/web/compass/peace-and-violence

Diaz-Gomez, A. M., Pefia-Cardona, D. N., Torres-Quevedo, F. A. y Cortés-Lugo, R. L.
(2021). Relacién de précticas de crianza y violencia escolar asociadas a caracteristicas
sociodemogréficas en estudiantes. Alternativas en Psicologia, 46, 26-45. Recuperado
de
https://www.alternativas.me/attachments/article/251/Relaci%C3%B3n%20de%20pr
%C3%Alcticas%20de%20crianza%20y%20violencia%?20escolar.pdf

Douglas-Willms, J. (2000). Student engagement at school. A sense of belonging and
participation.  Results from  Pisa  2000. OECD. Retrieved from
https://www.oecd.org/education/school/programmeforinternationalstudentassessment
pisa/33689437.pdf

Evangelista-Garcia, A. A. y Miranda-Juarez, S. (2018). Violencia de género experimentada
en el &mbito escolar. Un andlisis descriptivo de la encuesta nacional sobre las dinamicas
de los hogares, Endireh, para las adolescentes de 15 a 19 afios en el estado de Chiapas,
México. EntreDiversidades. Revista de Ciencias Sociales y Humanidades, 11, 167-
197. Recuperado de https://doi.org/10.31644/ED.11.2018.a06

Freeman, T. M., Anderman, L. H. and Jensen, J. M. (2007). Sense of belonging in college
freshmen at the classroom and campus levels. The Journal of Experimental Education
75(3), 203-220. Retrieved from https://www.jstor.org/stable/20157456

Garcés-Prettel, M., Santoya-Montes, Y. y Jiménez-Osorio, J. (2020). Influencia de la
comunicacion familiar y pedagdgica en la violencia escolar. Comunicar, 28(63), 77-
86. Recuperado de https://doi.org/10.3916/C63-2020-07

Gobierno de Meéxico. (2016). Violencia en las escuelas. Autor. Recuperado de
https://www.gob.mx/justiciacotidiana/articulos/violencia-en-las-escuelas?idiom=es

Gonzéles, J. L. A., Gallardo, M. R. C. y Chavez, M. C. (2020). Formulacién de los objetivos
especificos desde el alcance correlacional en trabajos de investigacion. Ciencia Latina
Revista  Cientifica  Multidisciplinar,  4(2), 237-247. Recuperado de
https://doi.org/10.37811/cl_rcm.v4i2.73

Gonzélez-Medina, M. A. y Trevifio-Villarreal, D. C. (2019). Violencia escolar en

bachillerato: algunas estrategias para su prevencion desde diferentes perspectivas.

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483


https://doi.org/10.31644/ED.11.2018.a06

Revista Iberocamericana para la
Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

Teoria de la Educacion, 31(1), 123-147. Recuperado de
http://dx.doi.org/10.14201/teri.19616

Guerra, C., Inostroza, R., Villegas, J., Villalobos, L. y Pinto-Cortez, C. (2017).
Polivictimizacién y sintomatologia postraumatica: el rol del apoyo social y la
autoeficacia.  Revista de  Psicologia, 26(2), 1-10. Recuperado de
http://dx.doi.org/10.5354/0719-0581.2017.47951

Hair, J. F., Anderson, R. E., Tatham, R. L., and Black, W. C. (1999). Analisis multivariante.
Pearson Prentice Hall.

Han, Y., Kang, H. R., Choe, J. W. and Kim, H. (2021). The moderating role of parental
support in the relationship between latent profiles of bullying victimization and sense
of school belonging: A cross-national comparison. Children and Youth Services
Review, 122. Retrieved from https://doi.org/10.1016/j.childyouth.2020.105827

Henao-Lopez, G. C. y Garcia-Vesga, M. C. (2009). Interaccion familiar y desarrollo
emocional en nifios y nifias. Revista Latinoamericana de Ciencias Sociales, Nifiez y
Juventud, 7(2), 785-802. Recuperado de
http://biblioteca.clacso.edu.ar/Colombia/alianza-cinde-
umz/20130711104715/ArtGloriaCeciliaHenaolLopez.pdf

Hernandez-Sampieri, R., Fernandez-Collado, C. y Baptista-Lucio, P. (2018). Metodologia de
la investigacion. McGraw-Hill Interamericana.

Huacuz-Elias, M. G. (2010). La violencia contra las mujeres. Un problema complejo en el
ambito educativo. Decisio, 217, 3-12. Recuperado de
https://www.crefal.org/decisio/images/pdf/decisio_27/decisio27_saberl.pdf

INEE. (2006). El sentido de pertenencia a la escuela. Una aproximacion a su conocimiento.
Autor. Recuperado de https://historico.mejoredu.gob.mx/wp-
content/uploads/2018/12/P1C607.pdf

INEE. (2016). Estudio sobre las intervenciones para abatir el abandono escolar en
educacion media superior. Autor. Recuperado de
https://www.inee.edu.mx/portalweb/suplementol2/abandono-escolar-en-ems-yo-no-
abandono.pdf

INEGI. (2020). Panorama nacional sobre la situacion de la violencia contra las mujeres.
Autor. Recuperado de
https://www.inegi.org.mx/contenido/productos/prod_serv/contenidos/espanol/bvinegi
/productos/nueva_estruc/702825197124.pdf

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483


https://www.sciencedirect.com/journal/children-and-youth-services-review
https://www.sciencedirect.com/journal/children-and-youth-services-review
https://doi.org/10.1016/j.childyouth.2020.105827

= e

" Revista Iberoamericana para la
Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

Jiang, C. and Jiang, S. (2022). Competition and cooperation: Unpacking the association
between bullying victimization and school belonging among Chinese students. Current
Psychology. Retrieved from https://doi.org/10.1007/s12144-022-03088-w

Kokkinos, C. M. and Kipritsi, E. (2012). The relationship between bullying, victimization,
trait emotional intelligence, self-efficacy and empathy among preadolescents. Social
Psychology of Education, 15(1), 41-58. Retrieved from
https://doi.org/10.1007/s11218-011-9168-9

Lazo-Campos, C. Z. (2017). Violencia escolar y autoeficacia académica en alumnos de
educacion secundaria de EI Tambo-Huancayo. (Tesis inédita de maestria).
Universidad Nacional del Centro del Perd, Huancayo, Peru.

Ley General de Educacion. Nueva Ley publicada en el Diario Oficial de la Federacion el 30
de septiembre de 2019, Ciudad de Meéxico, Meéxico. Recuperado de
https://www.diputados.gob.mx/LeyesBiblio/pdf/LGE.pdf

Lomeli-Garcia, P. (2020). El bullying que padecen las mujeres adolescentes en México.
Partido Accion Nacional. Recuperado de
http://www.promocionpoliticadelamujer.mx/documentos/investigaciones/el-bullying-
gue-padecen-las-mujeres-adolescentes-en-mexico-.pdf

Martin, A. J. (2012) Fear of failure in learning. In: Seel N.M. (eds.) Encyclopedia of the
Sciences of Learning. Springer. Retrieved from https://doi.org/10.1007/978-1-4419-
1428-6_266

Martinez-Ferrer, B., Murgui-Pérez, S., Musitu-Ochoa, G. y Monreal-Gimeno, M. del C.
(2008). El rol del apoyo parental, las actitudes hacia la escuela y la autoestima en la
violencia escolar en adolescentes. International Journal of Clinical and Health
Psychology, 8(3), 679-692. Recuperado de
https://www.redalyc.org/pdf/337/33712016004.pdf

Martinez-Ferrer, B., Musitu-Ochoa, G., Amador-Mufoz, L. V. y Monreal-Gimeno, M. C.
(2010). Violencia escolar en adolescentes rechazados y aceptados: un analisis de sus
relaciones con variables familiares y escolares. Psicologia: Teoria e Pratica, 12(2), 3-
16. Recuperado de http://pepsic.bvsalud.org/pdf/ptp/vi2n2/v12n2a02.pdf

Ministerio de Educacion y Formacion Profesional. (2019). Informe PISA 2018. Programa
para la evaluacion internacional de los estudiantes. Autor. Recuperado de
https://www.observatoriodelainfancia.es/ficherosoia/documentos/5943_d_InformePIS
A2018-Espanal.pdf

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483


https://www.researchgate.net/journal/Social-Psychology-of-Education-1573-1928
https://www.researchgate.net/journal/Social-Psychology-of-Education-1573-1928
http://dx.doi.org/10.1007/s11218-011-9168-9
http://pepsic.bvsalud.org/scielo.php?script=sci_serial&pid=1516-3687&lng=pt&nrm=iso

"Revista Iberoamericana para la
Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

Morales-Segarra, S. A. (2009). Como afecta la violencia en el proceso de aprendizaje.
Recuperado de
https://www.researchgate.net/publication/271767551_Como_Afecta_la_Violencia_en
_el_Proceso_de_Aprendizaje

Morcillo-Morcillo, B. (2012). La violencia escolar y su influencia sobre el rendimiento
académico [Tesis de maestria, Universidad Internacional de la Rioja]. Re-Unir
Repositorio Digital. Recuperado de
https://reunir.unir.net/bitstream/handle/123456789/628/Morcillo%20Beatriz.pdf?sequ

Musalem, R. y Castro, P. (2015). Qué se sabe de bullying. Revista Médica Clinica las
Condes, 26(1), 14-23. Recuperado de
https://reader.elsevier.com/reader/sd/pii/S071686401500005X?token=D3FDFBCA04
8A6FCAFCCBD5D2B4F29ED9A10391BB97A385C691513B7F1F65013A5500E2B
914AE2DBB1B5B76BEBFCFF508&0riginRegion=us-east-
1&originCreation=20220402061847

Nakhla, M. (2019). The relationship between fear of failure, academic motivation and
student engagement in higher education: a general linear model. (Tesis inédita de
doctorado). Lancaster University, Lancashire, England.

NSHSS. (2020). Overcoming fear of academic failure: reasons why students fail vs. thrive.
Autor. Retrieved from https://www.nshss.org/blog/overcoming-fear-of-academic-
failure-reasons-why-students-fail-vs-
thrive/#:~:text=them%?20succeed%20academically.-
,Fear%200f%20Failure,not%20believe%20in%20themselves%20academically.

OECD. (2018). Programa para la evaluacion internacional de alumnos (PISA). PISA 2018-
Resultados. Autor. Recuperado de
https://www.oecd.org/pisa/publications/PISA2018 _CN_MEX_Spanish.pdf

OECD. (s.f.). PISA 2018 Results (Volume II1): What school life means for students’ lives.
Autor. Retrieved from https://www.oecd-ilibrary.org/sites/0a428b07-
en/index.html?itemld=/content/component/0a428b07-en

Oliva-Delgado, A., Parra-Jiménez, A. y Sanchez-Queija, 1. (2002). Relaciones con padres e
iguales como predictoras del ajuste emocional y conductual durante la adolescencia.
Apuntes de Psicologia, 20(2), 225-242. Recuperado de
https://idus.us.es/handle/11441/30517

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483



= e

" Revista Iberoamericana para la
Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

OMS. (2020). Prevencion de la violencia en la escuela: manual practico. Autor. Recuperado
de http://www.infocoponline.es/pdf/PrevencionViolenciaEscuela-OMS.pdf

ONU MUJERES. (2018). Violencia y feminicidio de nifias y adolescentes en México. Autor.
Recuperado de
https://mexico.unwomen.org/sites/default/files/Field%200ffice%20Mexico/Documen
tos/Publicaciones/2019/Violencia%20y%20Feminicidio%20de%20Nias%20y%20Ad
olescentes%20en%20Mxico_Versin%20web.pdf

OPS. (s.f). Prevencion de la  violencia.  Autor. Recuperado  de
https://www.paho.org/es/temas/prevencion-violencia

Orozco-Vargas, A. E., Garcia-Ldpez, G. I., Venebra-Mufioz, A. y Aguilera-Reyes, U. (2021).
Un modelo multidimensional de la violencia escolar en México: factores familiares y
psicologicos.  Psicologia  Conductual, 29(3), 647-666. Recuperado de
https://doi.org/10.51668/bp.8321308s

Pitsia, V. and Mazzone, A. (2021). The association of individual and contextual variables
with bullying victimisation: a cross-national comparison between Ireland and
Lithuania. European Journal of Psychology of Education, 36, 1095-1115. Retrieved
from https://doi.org/10.1007/s10212-020-00514-0

Prieto-Quezada, M. T. y Carrillo-Navarro, J. C. (2009). Fracaso escolar y su vinculo con el
maltrato entre alumnos: el aula como escenario de la vida afectiva. Revista
Iberoamericana de Educacion, 49/5, 1-8. Recuperado de
http://www.schoolbullying.eu/doc/Fracaso_escolar_maltrato_alumnos.pdf

PNUD y SEMS. (2018). Educacion socioemocional en Educacion Media Superior.
Orientaciones didacticas y de gestion para la implementacion. Autor. Recuperado de
http://construyet.sep.gob.mx/resources/pdf/EMS_Educacion_Socioemocional _150.pd
f

Real Academia Espafola. (2022a). Definicion de pertenencia. Recuperado de
https://dle.rae.es/pertenencia

Real Academia Espafiola. (2022b). Definicibn de miedo. Recuperado de
https://dle.rae.es/miedo

Real Academia Espafiola. (2022c). Definicion de fracaso. Recuperado de
https://dle.rae.es/fracaso

Rodriguez-Garcés, C., Espinosa-Valenzuela, D. y Padilla-Fuentes, G. (2021). Sentido de

pertenencia escolar entre nifios, nifias y adolescentes en Chile: perfiles e itinerarios

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483


https://link.springer.com/journal/10212
http://construyet.sep.gob.mx/resources/pdf/EMS_Educacion_Socioemocional_150.pdf
http://construyet.sep.gob.mx/resources/pdf/EMS_Educacion_Socioemocional_150.pdf
https://dle.rae.es/pertenencia

= e

" Revista Iberoamericana para la
Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

mediante arboles de clasificacion. Revista Colombiana de Educacién, 1(81), 103-122.
Recuperado de https://doi.org/10.17227/rce.num81-10256

Rodriguez, M. y Mendivelso, F. (2018). Disefio de investigacion de corte transversal. Revista
Médica Sanitas, 21(3), 141-146. Recuperado de
https://revistas.unisanitas.edu.co/index.php/rms/article/view/368

Rossi, T., Trevisol, A., dos Santos-Nunes, D., Dapieve-Patias, N. y Von-Hohendorff, J.
(2020). Autoeficacia geral percebida e motivacdo para aprender em adolescentes do
Ensino Médio. Acta Colombiana de Psicologia, 23(1), 254-263. Recuperado de
http://doi.org/10.14718/ACP.2020.23.1.12

Ruiz-Quiroga, P. M. (2010). EIl rol de la familia en la educacion. Revista Digital para
Profesionales de la Ensefianza, 10, 1-12. Recuperado de
https://www.feandalucia.ccoo.es/docu/p5sd7489.pdf

Ruiz-Ramirez, R. y Ayala-Carrillo, M. del R. (2016). Violencia de género en instituciones
de educacion. Ra Ximhai, 12(1), 21-32. Recuperado de
https://www.redalyc.org/pdf/461/46146696002.pdf

Sanchez, E. y Davila, O. (2022). Apoyo emocional de la familia y éxito escolar en los
estudiantes de educacion basica. Revista Estudios Psicoldgicos, 2(1), 7-29. Recuperado
de https://doi.org/10.35622/.rep.2022.01.001

Sanmarco, J., Campla Bolivar, X., Marcos-Martinez, V. y Novo, M. (2020). El efecto
mediador del ajuste psicoldgico en la relacidn entre la victimizacion por acoso escolar
y el sentido de pertenencia escolar. Publicaciones, 50(1), 43-59. Recuperado de
https://doi.org/10.30827/publicaciones.v50i1.9416

Saucedo-Ramos, C. L. y Guzman-Gomez, C. (2018). La investigacion sobre la violencia
escolar en México: tendencias, tensiones y desafios. Cultura y Representaciones
Sociales, 12(24), 213-245. Recuperado de https://doi.org/10.28965/2018-024-08

Save the Children. (s.f.). Las nifias y las adolescentes en Meéxico frente a la violencia. Autor.
Recuperado de https://www.savethechildren.mx/sci-mx/files/76/76f9829b-4ba5-47b6-
bf24-b508abcbfeda.pdf

SEP. (s.f.). Conoce-T. Autor. https://construyetblog.wordpress.com/dimensiones/conoce-t/

SEP. (2015). Programa Construye T. Autor. Recuperado de
http://www.cobaev.edu.mx/Dies1/archivos/ManualOperacionConstruyeT.pdf

SEP. (2021). Herramientas de acompafiamiento socioemocional. Autor. Recuperado de
https://educacionbasica.sep.gob.mx/multimedia/RSC/BASICA/Documento/202108/2

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483



Revista Iberocamericana para la
Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

02108-RSC-

Herramientas%20para%20el%20acompanamiento%?20socioemocional_19Ago21.pdf

Secretaria de las Mujeres. (2020). Mujeres Ciudad de México. Mujeres y acceso a una vida
libre de violencia. Autor. Recuperado de
https://www.semujeres.cdmx.gob.mx/storage/app/media/Publicaciones/01_Boletin_
Mujeres_ MAVLV .pdf

Trevifio-Villarreal, D. C., Gonzélez-Medina, M. A. y Lozano-Trevifio, D. F. (2021).
Convivencia escolar sin violencia: educar desde la cultura de paz. En X. Martinez-Ruiz
(Ed.), Mexico: Educacion para la paz. Laboratorios de préacticas educativas y
resolucion de conflictos (pp. 139-162). Instituto Nacional de Ciencias Penales —
INACIPE.

Trevifio-Villarreal, D. C. y Gonzélez-Medina, M. A. (2022). Involucramiento parental y
logro educativo: un acercamiento a su relacion en estudiantes de bachillerato.
RELIEVE, 28(1). Recuperado de http://doi.org/10.30827/relieve.v28i1.23786

Trujillo, G. and Tanner, K. D. (2014). Considering the role of affect in learning: monitoring
students' self-efficacy, sense of belonging, and science identity. CBE—Life Sciences
Education, 13(1), 6-15. Retrieved from https://doi.org/10.1187/cbe.13-12-0241

UNAM. (2016). El costo de la violencia contra las mujeres en México. Autor. Recuperado
de
https://oig.cepal.org/sites/default/files/el_costo_de la_violencia_contra_las_mujeres
en_mexico.pdf

UNESCO y UNGEI. (2015). La violencia de género relacionada con la escuela impide el
logro de la educacion de calidad para todos. Autor. Recuperado de
https://unesdoc.unesco.org/ark:/48223/pf0000232107_spa

UNESCO. (2017). Informe de seguimiento de la educacién en el mundo. Autor. Recuperado
de https://gem-report-2017.unesco.org/es/chapter/padres-y-estudiantes-
responsables/#:~:text=En%?2010s%20Estad0s%20Unidos%2C%?20los,mayor%?20incid
encia%20del%20acoso%20escolar.

UNESCO. (2020). Qué necesita saber acerca de la violencia y el acoso escolar. Autor.
Recuperado  de  https://es.unesco.org/news/que-necesita-saber-acerca-violencia-y-
acoso-escolar

UNICEF. (s.f.). Proteccion contra la violencia. Autor. Recuperado de

https://www.unicef.org/mexico/protecci%C3%B3n-contra-la-violencia

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483


https://doi.org/10.1187/cbe.13-12-0241

Revista Iberoamericana para la

Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

UNODC. (2021). ONU MEXICO: jPongamos fin a la violencia contra las mujeres YA!
Autor. Recuperado de
https://www.unodc.org/mexicoandcentralamerica/es/webstories/2020/onu-mxico_-
pongamos-fin-a-la-violencia-contra-las-mujeres-ya.html

Valdez-Santiago, R., Hidalgo-Sol6rzano, E., Mojarro-ifiiguez, M., Rivera-Rivera, L., y
Ramos-Lira, L. (2013). Violencia interpersonal en jévenes mexicanos y oportunidades
de prevencion. Salud Publica de Meéxico, 55(2), 259-266. Recuperado de
https://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S0036-
36342013000800024

Vallés-Arandiga, A. (2014). Emociones y sentimientos en el acoso escolar. Revista Digital
EOS Pert, 3(1), 7-17. Recuperado de https://eosperu.net/revista/wp-
content/uploads/2015/10/EMOCIONES-Y-SENTIMIENTOS-EN-EL-ACOSO-
ESCOLAR.pdf

Valois, R. F., Zullig, K. J. and Revels, A. A. (2017). Aggressive and violent behavior and
emotional self-efficacy: Is there a relationship for adolescents? Journal of School
Health, 87(4), 269-277. Retrieved from https://doi.org/10.1111/josh.12493

Velasquez-Fernandez, A. (2009). Autoeficacia: acercamientos y definiciones. Psicogente,
12(21), 231-235. Recuperado de https://www.redalyc.org/pdf/4975/497552353017.pdf

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483


https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorRaw=Valois%2C+Robert+F
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorRaw=Zullig%2C+Keith+J
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorRaw=Revels%2C+Asa+A
https://doi.org/10.1111/josh.12493

- -
=‘ Revista Iberocamericana para la

Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

Rol de Contribucién Autor (es)
Conceptualizacién Diana Carolina Trevifio Villarreal
Metodologia Mario Alberto Gonzélez Medina
Software Mario Alberto Gonzélez Medina
Validacion Mario Alberto Gonzalez Medina
Analisis Formal Mario Alberto Gonzélez Medina
Investigacion Principal:
Diana Carolina Trevifio Villarreal
Apoya:
Mario Alberto Gonzalez Medina
Recursos No aplica
Curacion de datos Mario Alberto Gonzalez Medina
Escritura - Preparacion del Diana Carolina Trevifio Villarreal
borrador original
Escritura - Revision y Diana Carolina Trevifio Villarreal
edicion
Visualizacion Principal:
Diana Carolina Trevifio Villarreal
Apoya:
Mario Alberto Gonzélez Medina
Supervision Principal:
Diana Carolina Trevifio Villarreal
Apoya:

Mario Alberto Gonzalez Medina

Administracion de Proyectos | Diana Carolina Trevifio Villarreal

Adquisicion de fondos No aplica

-: BY Vol. 13, Nam. 26 Enero - Junio 2023, e483




