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Resumen

La FCAYS de la UABC (Meéxico) implementa semestralmente la evaluacion del desempefio
docente desde la opinion de los estudiantes a través de la Escala de Evaluacion del
Desempefio Docente (EEDDocente), compuesta por tres subescalas: i) planeacion y
organizacion de la ensefianza, ii) calidad de la ensefianzay iii) evaluacion y retroalimentacion
del aprendizaje. Se reportan los resultados del periodo 2023-1. El objetivo es analizar el
desempefio docente desde la mirada de los estudiantes a partir de variables personales (sexo,
edad) y académicas (areas de conocimiento, etapas de formacion). Se realiz6 un estudio
cuantitativo con alcance descriptivo y comparativo, con base en andlisis estadisticos
inferenciales paramétricos (t-student para muestras independientes, ANOVA). Los
resultados muestran que las variables sexo, edad y areas de conocimiento impactan
significativamente en la opinion de los estudiantes respecto al desempefio de sus profesores.
Las comparaciones realizadas arrojaron diferencias significativas (95% de confianza) a favor
de la opinion de hombres, estudiantes del cuartil mayor de edad (Q3), que se encontraban
cursando la etapa terminal de sus estudios y aquellos del &rea de conocimiento de ciencias
juridicas. Sin embargo, estos resultados deben interpretarse con cautela y considerarse como
un punto inicial para la realizacion de otras investigaciones enfocadas en el analisis y
evaluacion del desempefio docente en el nivel educativo superior, abarcando otras areas de
conocimiento y diversificando las perspectivas de estudio, de manera que se incorporen otros
agentes educativos (docentes, directivos, expertos externos) y otros acercamientos

metodolégicos (autoevaluacion, coevaluacion, heteroevaluacion externa).
Palabras claves: evaluacién docente; evaluacion formativa; educacion superior; areas de

conocimiento.

Abstract

The FCAyS of UABC (Mexico) implements the evaluation of teaching performance every
semester from the opinion of the students through the application of the Teaching
Performance Evaluation Scale (EEDDocente), which is made up of three subscales: i)
planning and organization of teaching, ii) quality of teaching and iii) evaluation and feedback
of learning. This article reports the results for the period 2023-1. The objective is to analize
teaching performance from the perspective of the FCAyS students of the UABC based on
personal variables (sex, age) and academic variables (areas of knowledge and stages of

training). A quantitative study with descriptive and comparative scope was carried out, based
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on parametric inferential statistical analyzes (t-student for independent samples, ANOVA).
The results show that the variables sex, age and areas of knowledge significantly impact the
students' opinions regarding the performance of their teachers. The comparisons made
showed significant differences (95% confidence) in favor of the opinion of men, students of
the oldest quartile (Q3), who were in the final stage of their studies and those in the area of
knowledge of legal sciences. However, these results should be interpreted with caution and
considered as a starting point that encourages the conduct of other research focused on the
analysis and evaluation of teaching performance at the higher education level, covering other
areas of knowledge and diversifying the study perspectives, so that other educational agents
(teachers, managers, external experts) and other methodological approaches (self-

assessment, co-assessment, external hetero-assessment).
Keywords: teaching evaluation; formative evaluation; higher education; areas of

knowledge.

Resumo

A FCAyS da UABC (México) implementa semestralmente a avaliagdo do desempenho
docente a partir da opinido dos alunos por meio da aplicacdo da Escala de Avaliacdo de
Desempenho Docente (EEDDocente), que € composta por trés subescalas: i) planeamento e
organizacédo do ensino, ii) qualidade do ensino e iii) avaliagédo e feedback da aprendizagem.
Este artigo relata os resultados para o periodo 2023-1. O objetivo é descrever o desempenho
docente na perspectiva dos alunos do FCAyS da UABC a partir de varidveis pessoais (Sexo,
idade) e variaveis académicas (areas de conhecimento e etapas de formacéao). Foi realizado
um estudo guantitativo com escopo descritivo e comparativo, baseado em anélises estatisticas
inferenciais paramétricas (t-student para amostras independentes, ANOVA). Os resultados
mostram que as varidveis sexo, idade e areas de conhecimento impactam significativamente
a opinido dos alunos quanto ao desempenho de seus professores dentro das dimensdes
medidas pelo instrumento EEDDocent. As comparacOes efetuadas evidenciaram diferencas
significativas (95% de confianca) a favor da opinido dos homens, dos alunos do quartil mais
antigo (Q3), que se encontravam na fase final dos estudos, e dos da area do conhecimento.
das ciéncias juridicas. Contudo, estes resultados devem ser interpretados com cautela e
considerados como um ponto de partida que incentiva a realizacdo de outras pesquisas
focadas na analise e avaliacdo do desempenho docente no nivel superior, abrangendo outras

areas do conhecimento e diversificando as perspectivas de estudo, para que sdo incorporados
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outros agentes educativos (professores, gestores, especialistas externos) e outras abordagens

metodolodgicas (autoavaliacdo, coavaliacédo, heteroavaliacdo externa.
Palavras-chave: avaliacdo docente; avaliagdo formativa; ensino superior; areas do

conhecimento.

Fecha Recepcion: Abril 2024 Fecha Aceptacion: Septiembre 2024

Introduction

Research on the evaluation of teacher performance in higher education began to develop
during the first half of the 20th century in the United States, based on the measurement of
student learning; that is, learning was used as a reference basis to evaluate the effectiveness
of teaching. Later, in this same context, the mechanism for evaluating teacher performance
from the students' perspective began to become widespread, based on the argument that it is
the main users of the educational service who must evaluate the quality of the teaching
received. Following the changes in higher education financing policies towards the 1980s,
the evaluation of teacher performance became a fundamental component of accountability in
universities (Alcaraz-Salarirche, 2015; Cisneros-Cohernour and Stake, 2010; Garcia-Olalla
et al., 2022; Zhao et al., 2022; Zamora Serrano, 2021). By 1990, in the context of
globalization and the privatization of knowledge, the concepts of quality and educational
equity became part of the dominant discourse of educational policy in universities. With this,
the evaluation of all its components, including teaching, was extended to most higher
education institutions (Galaz Ruiz et al., 2019).

The evaluation of teaching can be understood as a systematic process of collecting
information about the performance of teachers, which can seek both summative and
formative purposes (Fink, 2008; Liebowitz, 2021; UNESCO, 2006). On the one hand, the
evaluation of teaching performance from a summative and high-consequence approach is
associated with the processes of hiring, promotion, delivery of incentives and granting of
recognition to teachers, as well as with the accountability and decision-making of educational
authorities. On the other hand, the evaluation of teaching performance from a formative
approach provides information to design training or updating programs and thus provide
feedback and improve those aspects of teaching that are identified as areas of opportunity,
and thus, promote the professional development of teachers (Garcia Cabrero et al., 2008;
Gomez and Valdéz, 2019; Liebowitz, 2021; Silva Huaman et al., 2022).
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Currently, the use of scales and questionnaires for the evaluation of teaching

performance from the perspective of students is a common practice in higher education
institutions (Gomez and Valdés, 2019; Wang and Guan, 2017; Zamora, 2021). In this sense,
some authors (Garcia, 2014; Mohammadi, 2021) have highlighted that the use of scales and
questionnaires as instruments for evaluating teacher performance are ideal tools for
measuring the effectiveness of teaching at the higher education level. In addition to this,
Bazadn-Ramirez et al. (2021) mention that resorting to the use of self-report scales to evaluate
teachers' performance from the students' perspective has associated administrative and
academic purposes that can contribute to the understanding of the teaching-learning process
both in the classroom and at the school level.

However, the use of self-report scales applied to students as the only method to evaluate
teaching performance is a recurring practice in universities that is strongly questioned due to
social desirability and its effects on the objectivity of the responses, as well as obtaining
evidence of validity and reliability of the instruments (Benton and Young, 2018; Boysen,
2016; Goémez and Valdés, 2019; Newton et al., 2019; Zamora Serrano, 2021). In this way, in
recent years there has been a growing interest in diversifying the methods, techniques and
instruments for teacher performance evaluation processes, as well as the sources of
information and participating subjects (students, teachers, managers, external experts, among
others (Bleiberg et al., 2023; Romero and Martinez, 2017; Zamora Serrano, 2021). For his
part, Kikut Valverde (2018) points out that, beyond the limitations of scale methods to
evaluate performance from the students' perspective, they provide a variety of evidence that
helps to better understand teaching in the classroom. Molero and Carrascosa (2005) argue
that students are the main observers of their teachers' performance and their assessment, so
under adequate representative samples, the reliability of the information collected is not put
at risk.

In Mexico, the application of scales to evaluate teacher performance from the students'
perspective began to proliferate since the 1990s. The process of evaluation of teaching
performance has been in use since 1960 in various higher education institutions and its
proliferation occurred from the 1990s onwards (Canales et al., 2004; Gomez and Valdés,
2019). Currently and at a general level, this process continues to be carried out under the
same methodological guidelines. However, some authors (Garcia Gardufio and Medécigo
Shej, 2014; Rueda et al., 2010) assert that this process is used with mainly summative or

administrative functions, counting that more than 80% of higher education institutions use
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the results as a basis for promotion programs or salary incentives. Therefore, it is of utmost
importance to plan and implement teacher performance evaluation processes from the
students' perspective that allow obtaining valuable information to enrich, improve, provide
feedback and perfect the teaching practices of university professors, based on reliable, valid
and relevant instruments around this object of study. The purpose of this document is to
present the results of the evaluation of teaching performance from the students' perspective,
which was implemented in the period 2023-1 at the Faculty of Administrative and Social
Sciences (FCAYS) of the Autonomous University of Baja California (UABC), Mexico. In
particular, the results of the evaluation of teaching performance by subscale and dimensions
are described and characterized, based on personal variables (sex, age) and academic
variables (area of knowledge and stages of training) of the students. Likewise, the results of
the comparative analysis of the dimensions of teaching performance by sex, age, area of

knowledge and training stage are shown.

Method

Spatio-temporal context and participants

The FCAYS is an academic unit of the UABC that concentrates eight undergraduate
programs (Law, Business Administration, Accounting, Computer Science, Education
Sciences, Communication Sciences, Psychology and Sociology), in addition to two common
cores (TC_administration and TC_social) grouped into three areas of knowledge: Legal
Sciences, Administrative Sciences and Social Sciences. In particular, in the first two
semesters, the subjects of the undergraduate programs in the areas of Administrative Sciences
and Social Sciences are integrated into a common core, except for the Bachelor of Law.
During the period 2023-1, according to official figures from the UABC, the total enrollment
of FCAYS students was 4,180 students. For the purposes of the study, a random sample of
1,480 students was considered, representing 35.4% of the total population for this period.
47.8% of the participating students were enrolled in Bachelor's programs in the area of
Administrative Sciences, and 32.1% in Bachelor's programs in the area of Social Sciences
(see Table 1):

Table 1. Participants by educational program and areas of knowledge.

Degree n % Areas n %

Law 298 20.1% Legal Sciences 298 20.1%
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Business 305 20.6%
Administration Admini .
Computing 3 0.2% rsnélne'ﬁg:s“"e 708 47.8%
Accountancy 226 15.3%
TC administration 174 11.8%
Comunication 102 6.9%
Psychology 215 14.5%
Education 80 5.4% Social Sciences 474 32.1%
Sociology 18 1.2%
TC social 59 4.0%
n total= | 1,480 100% n total= 1,480 100%

Source: own elaboration
Regarding the distribution of participants by gender, as shown in Table 2, between six
and seven out of 10 students who participated in the study were women (64.3%, n=951). In
particular, in the area of knowledge of Social Sciences, the participation of women was

greater. (70.7%, n=335).

Table 2. Percentage of participants by gender.

Areas Gender n %

Legal Sciences Women 183 12.4%
Men 115 7.7%

ini : ; Women 433 29.3%
Administrative Sciences Men = Ty
Social Sciences Women 335 22.6%
Men 139 9.4%

N= 1,480 100%

Source: own elaboration
Similarly, Table 3 shows the percentage of participants by age quartile. The average age
of the sample was 22.2 years (S.D.=5.2 years), with a minimum of 17 years and a maximum
of 67 years. Young people under 19 years old belong to the first quartile (Q1), students
between 20 and 22 years old belong to the second quartile (Q2), and those over 23 years old
belong to the third quartile (Q3). On the other hand, nearly half of the participants (47.3%)
were located in the second quartile (Q2), while 26.9% and 25.8% of the participants are

within the Q1 and Q3 quartiles, respectively.
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Tabla 3. Percentage of participants by quartile according to age range.

Age Range Quartile n %
Under 19 years old Q1 398 26.9%
Between 20 to 22 years old Q2 700 47.3%
Over 23 years old Q3 382 25.8%
N= 1,480 100%

Source: own elaboration
Table 4 presents the percentage of participating students by quartile according to age
range and area of knowledge. The highest percentage of participants in the three areas of
knowledge belongs to the second quartile (between 20 and 22 years old). In particular, the
highest percentage of participants by quartile according to age range (22.3%) is concentrated
in students between 20 and 22 years old in the area of Administrative Sciences. In contrast,
the lowest percentage of participants (5.9%) is concentrated in young students under 19 years

old in the area of Social Sciences.

Table 4. Percentage of participants by quartiles according to age ranges and areas of

knowledge.
Age Quartile Legal Sciences Adgﬂ;sg:;we Siioe(;:gcles
o1 n 91 220 87
% 6.1% 14.9% 5.9%
Q2 n 117 330 253
% 7.9% 22.3% 17.1%
03 n 90 158 134
% 6% 10.7% 9.1%
n 298 708 474
Subtotal % 20.1% 47.8% 32.1%

Source: own elaboration

Instrument
The Teaching Performance Evaluation Scale (EEDDocente), designed by researchers
from the FCAyS (Henriquez et al., 2023), was applied with the purpose of measuring
teaching performance from the students' perspective, based on three main subscales: (1)
Planning and organization of teaching, (2) Quality of teaching, and (3) Evaluation and
feedback on learning.
The Teaching Planning and Organization subscale measures, from the student's

perspective, the teacher's ability to explain the subject matter in a clear and organized manner,
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as well as the execution of different classroom organization activities. This subscale is made
up of two dimensions: Class planning, which is made up of 10 items on a four-point scale (1
= Did not explain, 2 = The explanation was confusing, 3 = Partially clear explanation, 4 =
Clearly explained); and Classroom Organization, which is made up of 16 items on a four-
point Likert-type scale (1 = Strongly disagree, 2 = Disagree, 3 = Agree, and 4 = Strongly
agree).

The Teaching Quality subscale, on the other hand, consists of 16 items on a four-point
Likert-type scale (1 = Strongly disagree, 2 = Disagree, 3 = Agree, and 4 = Strongly agree).
This measures the teacher's mastery in: the application of teaching techniques, the ability to
link the subject content with other subjects in the academic program, the promotion of student
participation in class, the establishment of rules for coexistence, adjustments to the activity
plan based on student suggestions, among other teaching activities.

Likewise, the Learning Assessment and Feedback subscale measures, from the student's
perspective, the teacher's ability to apply learning assessment strategies, processes, methods,
and techniques, as well as the actions for monitoring, feedback, and improving learning based
on the results of the assessments. This subscale is made up of two dimensions: Quality of
assessment strategies, composed of 14 items on a four-point Likert-type scale (1 = Strongly
disagree, 2 = Disagree, 3 = Agree, and 4 = Strongly agree); and Use of learning assessment
strategies, composed of 11 items on a four-point scale (1 = Never, 2 = Sometimes, 3 = Almost
always, 4 = Always) that measure the frequency of use by teachers of different learning
assessment strategies.

Regarding validity and reliability, the EEDDocente has evidence of construct validity of
internal structure and factorial invariance (Henriquez et al., 2023). The scale presents a
moderate correlation index between the items (0.64) and an overall Cronbach's Alpha
reliability coefficient of 0.92. The model contains three factors (F1 = Teaching planning, F2
= Teaching quality, and F3 = Learning assessment and feedback) whose Confirmatory Factor
Analysis shows acceptable fit indices (x2=251.21; df=87, p=0.000; CFI=0.868;
TLI=0.841; GFI1=0.936; NNFI=0.814; RMSEA =0.034; SRMR =0.057). In addition,
there are factorial invariance studies by area of knowledge and stage of training in samples
of university students that reveal an adequate fit of the Configurational model, and significant
differences in the parameters of the Weak, Strong and Strict models. Thus, it can be said that

the EEDDocente presents solid evidence for carrying out comparative studies.
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Procedure and data analysis

The EEDDocente was administered online using a Google Form in the middle of the
2023-1 period. Authorization and support were requested from the FCAyS management to
enter the classrooms with the electronic link to access the instrument and a QR code. The
students answered immediately, using their own electronic equipment (smartphones, laptops,
and tablets). The average response time was approximately 20 minutes and the questionnaire
was available for two weeks to be answered by students who did not have access to the
application at the time.

Once the data was collected, the file was configured in the SPSS statistical package,
version 26.0, the responses were emptied, the database was purified (deletion of lost values
or cases), and the statistical analysis began. Subsequently, the basic descriptives of each
variable were obtained (percentages, frequency distributions, central tendency indicators, and
dispersion indices). Likewise, parametric inferential statistical analyses (Student t-test for
independent samples and ANOVA) were performed to compare statistical means between
contrast groups based on contextual variables (sex, age range, area of knowledge and stage

of training).

Results

This section shows the results of each subscale and dimension of the EEDDocente by
sex, age range, and area of knowledge. Table 5 shows the central tendency indicators (mean
and standard deviation) of the EEDDocente subscales and dimensions at a general level. It
should be noted that all of them were estimated by means of an ordinal scale of four
categories associated with attributes of quality, frequency, and agreement. In this sense, the
average of each subscale and dimension allows us to obtain a general overview of the
students’ opinion on the performance of their teachers, which reflects favorable scores on the
Teaching Quality subscale ( X = 3.5), and the dimensions of Class Planning ( X = 3.4), Class
Organization ( X = 3.2), and Quality of Educational Assessment Activities ( X =3.2). It is
worth mentioning that three reagents were eliminated from subscale 2. Quality of teaching
that collected information in a negative sense about the opinion of the students in the teaching
activities (The teacher is confusing when explaining complex topics, X = 2.7; The teacher
reinforces the memorization and retention of the subject content, X = 3.2; and The teacher
usually generates a threatening and distrustful environment in the class, X = 3.4). On the
other hand, it is striking that the dimension Use of learning assessment strategies, which
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refers to the frequency with which the teacher uses certain instruments and strategies for

assessing learning, reports a lower average (X = 2.4).

Table 5. Indicators of central tendency of subscales and dimensions of the EEDDocent.

Subescales Dimensions Mean D.E.
Planning and organization | Class planning 3.4 0.7
of teaching Class organization 3.2 0.8
Teaching quality 3.5 0.6

. . Quality of educational evaluation 3.2 0.8
Learning evaluation and oL
feedback activities _
Use of learning assessment strategies 2.4 0.8

Source: own elaboration
Table 6 shows the results of a comparison of means for independent samples (t-student)
carried out from the variable sex regarding the opinion of students regarding the use of
learning assessment strategies by their teachers. As can be seen, the results showed a
significant difference in favor of men ((X )= 2.5; sig. = 0.000, 95% confidence), who indicate
that their teachers more frequently use assessment instruments and strategies, such as
research papers, presentations, questionnaires, portfolios, multiple choice exams and

individual essays, mainly.

Table 6. T-student for independent samples of the Use of learning evaluation strategies

according to the variable sex of the students.

. : o Gender :
Dimension Descriptives Womnen Men T-Student (Sig.)
Use of learning Mean 2.34 2.50
: 0.000
assessment strategies DE. 0.8 09

Source: own elaboration

Table 7 shows the results of the analysis of contrast of means (ANOVA) by subscales
and dimensions of the EEDDocente and the quartiles by age range of the students. Significant
differences were observed between the contrast groups (95% confidence) in subscale 2.
Quiality of teaching (sig. = 0.000) and in the dimensions Class planning (sig. = 0.001), Class
organization (sig. = 0.000), Quality of educational assessment activities (sig. = 0.000) and
Use of learning assessment strategies (sig. = 0.000). It should be noted that, in all the
significant differences observed, the group of students over 23 years old (Q3) obtained the
highest statistical means, while the group of young people under 19 years old (Q1) obtained

the lowest means.
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Table 7. Comparison of means (ANOVA) by subscales and dimensions of the EEDDocent

according to the quartile of the age range of the students.

Dimensions and . ANOVA
subdimensions Descriptives Q1 Q2 Q3 (Sig.)
. Mean 3.32 3.36 3.50
Class planning DE. 08 0.8 0.7 0.001
. Mean 3.14 3.23 3.36
Class organization DE. 0.8 0.7 0.7 0.000
: . Mean 3.35 3.50 3.63
Teaching quality DE. 0.7 0.6 0.6 0.000
Quality of educational Mean 3.09 3.21 3.33 0.000
evaluation activities D.E. 0.8 0.8 0.8 '
Use of learning Mean 2.21 2.41 2.58 0.000
assessment strategies D.E. 0.8 0.8 0.9 '

Source: own elaboration

In turn, Table 8 shows the results of a comparison of means analysis (ANOVA) by areas

of knowledge, based on the subscales and dimensions of the EEDDocente. As can be seen,

the students of the knowledge area of Legal Sciences obtained the highest mean with

significant differences (95% confidence) in the dimensions Class organization ( X = 3.3, sig.

= 0.011) and Use of learning assessment strategies ( X = 2.52, sig. = 0.019). On the other

hand, the students of the knowledge area of Social Sciences obtained the highest mean in
subscale 2. Quality of teaching ( X = 3.57, sig. = 0.000). It is striking that the students of the

knowledge area of Administrative Sciences showed the lowest means in all the contrasts

carried out around the subscales and dimensions of the EEDDocente.

Table 8. Comparison of means (ANOVA) by subscales and dimensions of the EEDDocent

according to the area of knowledge to which the students are assigned.

Area of knowledge
Subescales and _ . . . ANOVA

dimensions Descriptives Legal Administrative Social (Sig.)
Class Media 3.33 3.18 3.27 0.011
organization D.E. 0.7 0.8 0.8 '

: . Media 3.56 3.42 3.57

Teaching quality DE. 0.6 0.7 06 0.000
Use of learning Media 2.52 2.37 2.37
assessr_nent DE. 0.9 08 08 0.019
strategies

Source: own elaboration

Finally, Table 9 shows the results of the comparative analysis between the means

(ANOVA) according to the stage of training that the students were in at the time of answering
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the scale. Again, significant differences were observed (95% confidence) between the
contrast groups and subscale 2. Quality of teaching (sig. = 0.000), as well as in the dimensions
Class planning (sig. = 0.001), Class organization (sig. = 0.001), Quality of educational
assessment activities (sig. = 0.000) and Use of learning assessment strategies (sig. = 0.000).
It is striking that, in all the significant differences observed, the group of students who were
in the Terminal training stage of their study program showed the highest statistical means,
while the lowest means were observed in students in the Basic and Disciplinary training

stages.

Table 9. Comparison of means (ANOVA) by subscales and dimensions of the EEDDocent
according to the training stage of the students.

Subescales and Descriptives Training Stages ANOVA

dimensions P Basic Discipline | Terminal (Sig.)
] Media 3.26 3.41 3.45

Class planning DE. 08 0.7 0.7 0.001
. Media 3.11 3.27 3.30

Class organization DE. 0.8 0.7 0.8 0.001
) . Media 3.30 3.55 3.56

Teaching quality DE. 0.8 0.6 0.6 0.000
Quality of Media 3.05 3.23 3.32

educational D.E. 0.8 0.8 0.7 0.000

evaluation activities

; Media 2.29 2.39 2.54

Use of learning _ 0.000
assessment strategies DE. 0.8 0.8 0.9

Source: own elaboration

Discussion

The findings reported in this study coincide with the contributions made by some authors
in research carried out in other contexts regarding the evaluation of teacher performance
within the higher education level. In this regard, Garcia Gardufio and Medécigo Shej (2014)
highlighted that students from a public university in the central region of Mexico in the area
of Social Sciences and Humanities established the following priority criteria for evaluating
an effective teacher: the teaching method/didactics used, the knowledge/mastery of the
subject matter, as well as the teacher's punctuality and attendance. In turn, the ineffectiveness
criteria established by the students were: the teacher's attitudes, values, and personality, such
as interaction with the group, treatment, and interest in teaching. In this sense, EEDDocente

attempts to investigate these same aspects through three dimensions and two subdimensions:
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i) class organization (teaching planning and teaching activities), ii) teaching quality, and iii)
feedback and learning assessment (assessment strategy and frequency). The results provided
attempt to analyze and estimate the level of student satisfaction, although the challenge
remains of determining to what extent the evaluation that students make about their teachers'
performance could represent the degree of learning achieved by students in the courses taught
by teachers.

For its part, in the study reported by Kikut VValverde (2018) it is highlighted that women
showed a greater tendency to participate and respond to teacher performance evaluation
questionnaires at the higher education level, while those students who had a better academic
performance, reflected in the passing levels of the subjects, evaluated their teachers better.
Within this academic variable, a positive relationship stands out between those who obtain
the best grades and a better evaluation of their teachers, in aspects related to the professor's
work so that they better understand the content and the clarity with which it is presented. In
the case of the present study, no evidence was found that allows establishing an incidence of
the academic performance of the students in the results of the evaluation of the performance
of the teachers of the FCAyS of the UABC. In this sense, an important area of opportunity
for future lines of research is seen within the evaluation of teacher performance: the analysis
of the impact of the academic variables of university students in the evaluation of the
performance of their teachers, considering aspects of class organization, quality of teaching
and evaluation-feedback of learning.

Conclusions

The analysis of the results of the evaluation of teaching performance from the students'
perspective, which is applied in the FCAyS of the UABC, allowed us to identify strengths
and weaknesses in the subscales and dimensions considered in relation to teaching. In
particular, it was found that male students, compared to female students, are more willing to
indicate that their teachers more frequently use learning assessment strategies related to
research papers, presentations, questionnaires, portfolios, multiple choice exams and
individual essays. This is interesting if one considers that nearly two thirds of the sample of
participating students (64.3%) were women. In addition, the students within the oldest
quartile (Q3) showed a significantly more favorable opinion regarding all the subscales and
dimensions considered in the EEDDocente, compared to the students belonging to the

youngest quartiles (Q1 and Q2). At the academic level, the training stage that students were
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in was also a variable that influenced the evaluation of teachers' performance: those in the
terminal stages (last semesters) showed significantly higher evaluation rates in each of the
dimensions and subdimensions considered in the instrument, compared to students in the
initial stages of their degrees. In addition, students in the area of Legal Sciences showed
significantly higher evaluation levels for teaching activities (clarity and sequentiality in the
presentation of content, justification and association of prior knowledge, promotion of
meaningful and collaborative learning, among others), quality of teaching (promotion of
collaborative, situated learning, case studies, debates) and frequency of use of learning
assessment strategies and instruments by teachers, while those in the area of Administrative

Sciences showed the lowest rates.

Future lines of research

The findings reported in this study confirm the contributions and benefits of using scales
to assess teacher performance from the perspective of students for training and educational
improvement purposes. Among the limitations of the study, it is considered relevant to
mention the lack of other sources that provide convergent evidence of teacher performance
from other perspectives. It is recommended that future studies include other instruments that
expand the exploration of relevant constructs to provide feedback on teacher performance
improvement, and implement a teaching evaluation strategy with a formative approach that
integrates other evaluation methods (for example, self-assessments, peer assessment,
classroom performance observation, to mention a few) that provide valuable information
from different sources for decision-making to improve teaching and the design of training
and continuing education policies and programs for FCAyS teachers.
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